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POSITIVE BEHAVIORAL INTERVENTIONS AND SUPPORTS

The Southern New Hampshire Services Child Development program has created and adopted a behavior management system based on positive behavioral interventions and supports (PBIS).  This program was created by a team of staff members with the training and technical support of the New Hampshire Center for Effective Behavioral Interventions and Supports (CEBIS). The program is based on the philosophy that children thrive with positive and nurturing relationships, need to know what behavior is expected of them and be taught directly the appropriate way to behave in various settings, and be rewarded when they behave appropriately. This will help the behaviors become part of the social and emotional environment of the classroom.

PBIS is based on a hierarchy of needs and interventions as outlined by the Pyramid Model from the Center on the Social Emotional Interventions for Early Learning (CSEFEL). 
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	Effective Workforce


CSEFEL is our model for ongoing professional development.  CSEFEL provides a variety of resources and training materials to support teachers, family workers and other staff.  The Mental Health Team consists of a Licensed Social Worker and Social Emotional Specialist.  They are available to provide training and technical assistance to support social-emotional practices in the classroom and at home.  Training will be provided through staff trainings and on individual and small group basis.  Additional trainings may be available for staff to meet professional development goals.

Social Emotional wellness is about working together as a team.  Teams consist of co-teachers, assistant and floating teachers, family workers, center director or site supervisor, and specialists.  We want to work together to offer support and assistance

Our online resource for practical supports and information is http://snhschilddevelopment.weebly.com
	Nurturing and Responsive Relationships and High Quality Supportive Environments


1. Develop Caring, Reciprocal Relationships: Your relationship with the child is the most powerful tool you have. The more trust you build, the more successful the child will be in learning control over his or her behavior. This can be accomplished in many different ways.

· Greet the children when they enter the room in the morning will help start the day on a positive note
· Provide listening time to a child (to tell you about his weekend etc.)
· Provide a Time In-when you provide individual attention/assistance to work through a 

· Use play interactions
  
2. Provide Routine:  When children know what to do and when to do it, they are less likely to exhibit challenging behaviors. Keep your days as similar as possible and explain in advance any changes to your regular schedule. Children who know what to expect feel more secure and in control.
· Provide visual classroom schedule within eye level

3. Refer to schedule to teach flow of the day, transitions, and changes in routines
4. Stay Positive: When redirecting behavior phrase things in the positive. Instead of telling a child to stop climbing on the shelf, tell him to keep his feet on the floor to stay safe. Make sure to catch children being good throughout the day and praise them for appropriate and helpful behaviors. Teachers will have 3-5 positive interactions with a child for every negative or redirective interaction.

5. Anticipate Behavior: Learn to predict when a particular behavior is likely to occur and offer alternatives that will redirect the behavior. If a child has trouble with lining up, call him to line last or give him a special job to do in line (carry the toys outside, count the children etc.)   
6. Pre-Correction: Pre-correction is a very useful tool in the preschool classroom. It is a way to remind the children of the expected behaviors before they enter a different environment. For example; before going out to the playground ask the children to tell you the rules for the playground. What does being safe mean? Being kind? Tell them the behaviors you will be looking for and how they will be rewarded. 
7. Plan Transition Times:  Consistency of the routine, organization of transitions, and the way directions are given will impact how children respond to transitions.  
· Minimize the number of transitions

· Give warnings when transitions are about to occur (flick the lights, play music, ring a bell, have a countdown chart etc.)

· When children transition from one part of the classroom to another there should be a sending and a receiving teacher.  The teacher at circle sends the children one by one to the teacher who is supervising the children as they brush their teeth or four children go to the bathroom with one teacher while the other teacher reads. 
8. Monitor the length of idle time:  Watch to see when you are losing children’s attention (at circle, waiting for lunch or the bathroom, during free time).  When you begin to lose their attention, before the undesirable behaviors escalate, shift activities.
Plan your day so that the amount of wait time for children is minimal.
9. Structure the Environment: When possible, remove or add materials or change the way the environment is arranged to minimize the chance of challenging behaviors. Too many children in a small area can lead to behaviors as well as not enough materials to go around.  Keep quiet areas away from noisy ones and have enough options for activities for all children’s needs.
· Provide visual for center management to indicate number of children allowed in center or at activity (name tags or center poster with number representation)
· Provide adequate amount and variety of materials to engage children
· Utilize environment to convey expectations (boundaries, labels, organization of materials)
10. Offer choices: Decide what the child can do in place of what he is doing. Give at least two options so the child feels he has some control. Suggest only things that you are willing for the child to accept.
11. Encourage Problem Solving: Let each child identify the problem by asking questions and helping them figure out alternatives. Have them select an idea and try it out. Compliment them and remind them that if their idea does not work out, there are other solutions. Problem solving is appropriate when children have had some decision making experience, have good listening skills, have good verbal skills and are able to generate and evaluate ideas. 
12. Provide Opportunities for Open-Ended Play: Not only should children be given this opportunity, teachers must make themselves available so that they can respond to the children’s needs, facilitate interactions with peers engaged in play together, and help children. Adults need to be able to follow the lead of the child’s play while providing children with tools that will guide them in developing and learning to make appropriate choices.  Many children need to be taught how to play with other children. It is not enough to only provide opportunities for free play This is done through interactions, modeling and intentional instruction.
13. Logical Consequences:  The consequence for a particular action should fit the behavior that was displayed.  For example, if a child is hitting others with blocks, the consequence is that that the child hitting cannot play with the blocks for a specified amount of time. Be clear the specific behavior that brings the consequence and give the child an alternative behavior for the next time a similar situation occurs.
14. Ignore undesirable behavior, without ignoring the child: Act as if the behavior does not exist. It is appropriate to ignore when children are fighting for attention or when fighting is not harming either child physically or emotionally. The adult can introduce a novel activity to redirect the child’s activity or offer a distraction.  Comment on children who are displaying appropriate behaviors.
	Targeted Social Emotional Supports


Not all children will learn appropriate social skills naturally through interactions with other children.  As adults, we tend to focus on what to do when children display challenging behaviors instead of focusing on teaching them the appropriate skills.   When we teach them the appropriate skills and allow the children to practice these skills in various settings we increase the probability that these behaviors will become positive habits.   We can accomplish this by:

· Utilize classroom rules, Be Safe, Be Kind and Be Careful with our Things.
· Post rules in the classroom

· Use rules in language, direction, and reinforcement

· Clear and Consistent Expectations:  The children will be taught these expectations and how they apply throughout the routine as they enter the program and the staff will discuss with the children what these look like in various settings. 
· Screening and Ongoing Assessment: Through the screening and the ongoing assessment process, teachers and home visitors are developing individual goals for children’s social emotional needs.  These goals are incorporated into planning for individual and group activities and structure.

· Curriculum: Creative Curriculum for Preschool starts with a beginning of year focus on connection and co-regulation
· What names do we need to know at school? Getting to know each other
· What should we do if we get sad or scared at school? Tucker Turtle learns to Tuck and Think
· What are our rules? Be Safe, Be Kind, Be Careful with our Things
· When do things happen at school? Classroom routine
· How do we make and keep friends? How can we be part of a group? Social skills 

· Teaching with COOL TOOLS: Each behavioral expectation can be broken down into specific behaviors. For example; being safe is walking in the classroom, keeping your hands and feet to yourself, keeping your feet on the floor etc. For each of these behaviors a short 3-4 minute lesson is created and taught to the children. These lessons are called Cool Tools and follow a simple pattern of explaining why the behavior is important and giving concrete examples of the appropriate behaviors.

· Introduce the behavior and why it is important

· Demonstrate the rule and provide teaching examples

· Practice and/or Role Play

· Provide discussion of non-examples
· Teaching with Bitty Bees: Early Head Start and Infant Toddler classrooms utilize the Bitty Bees in order to provide a framework for teaching social emotional skills for infants and toddlers.  The Bitty Bees were adapted from the COOL TOOLS. These are individualized and provided within the natural course of the children’s routine.  The Bitty Bees follow a pattern a provide guidance for promoting specific skills.

· Explanation

· Demonstration

· Practice

· Praise

· Redirection

· Pre-Correction

· Home Link

· Practice and Role-Play: Each lesson provides an opportunity for the children to see what the appropriate behavior looks like either by teacher modeling or children taking a direct role as in role playing. This way the children have a concrete view of the behavior we want to see. This needs to be followed up by opportunities for the children to practice this new behavior in the setting it needs to occur. For example; if you are teaching playground safety, bring the children out to the playground and show them the correct way to use a piece of equipment and let them try it for themselves.

· Pre-correction: The use of pre-correction is a useful tool in reinforcing the appropriate behavior. Before the children transition into a particular setting, they can be reminded of the behaviors that are appropriate. For example, “Before we line up to go outside, do we remember how to stay safe on the playground?” This helps the children focus on the rules immediately before they enter a specific environment.
· Use Natural Opportunities: Provide assistance and support to children as they are learning new skills and to support their regulation through challenging situation (Time In).  Provide opportunities to work, play and spend time with children individually or in small groups.
· Rewarding Expected Behavior:  In order for a new behavior to continue, a child needs to see the new behavior as more valuable than their previous behavior. 
1. Each classroom will recognize children with individual acknowledgement for displaying appropriate behavior. They will receive specific verbal praise and encouragement and contribute toward the group goal (add pom-pom to a jar, add leaf to a tree, etc.). This process acts as a positive reinforcement for the child.  Staff should encourage parents to talk to their child about how they followed the 3 classroom rules at school.  Classrooms do not use individual behavior charts.

2. Each preschool classroom also uses a visual group reward system, such as a pom-pom jar. Infant-Toddler classrooms may use a group reward at times to address specific a classroom goal.  This system is used to encourage appropriate behavior, and provides an opportunity for the class to work together to accomplish a group goal. As the staff sees children exhibit the appropriate behavior that has been taught, children add to the group reward system and when the class meets the goal they receive a special activity. 

· Let the children know what behaviors you will be looking for

· Individualize for children’s developmental and social-emotional goals

· Let the children know what reward they are working towards 

· Involve children and families in deciding on the group reward, for example, crazy hair day

· Make sure all children contribute before a group reward is given
· Use Social Emotional tools: 
· Each classroom has a variety of social emotional tools available to children throughout the environment including social stories, posters, and mascots available from the Social Emotional Team
· Mascots: The PBIS program utilizes different characters to support social emotional goals.  They are included in the classrooms as visuals, books, and puppets.

· Bumble is a bee that represents the 3 classroom rules.  

· Rocky is a raccoon that has been used in classrooms in Rockingham County. The 3 classroom rules are described as Rocky’s Rules.  

· Tucker is a turtle who represents a positive way of dealing with angry feelings while being safe and finding solutions, taking deep breaths.  

· Super Friend represents friendship skills like sharing, waiting for a turn, and being kind.

Staff are encouraged to request additional materials to meet an individual’s or the classroom’s needs.
Behavior Matrix

	SCHEDULE
	BE SAFE
	BE KIND
	BE CAREFUL
With OUR THINGS

	Arrival/

Departure
	Stop, Look and Listen

Stay with your parent 

Hold adults hand to classroom door

Use walking feet
	Greet your teachers

Greet others with a smile

Use inside voices

Listen to others

Use nice words
	Hang up your coat

Put your things in your cubby

Leave home toys at home

 
 

	 Mealtime 
	Take small bites and chew

Four on the floor

Wash your hands before mealtime

Sit on your chair
	Use good manners

Ask nicely for food

Pass food to your neighbor

Say please and thank you
	Clean up your dishes

Clean up your spills

Throw away trash

 

	 Circle
	Keep hands to yourself

Stay in your space

 

 
	Give 5 to the teacher

Eyes on teacher, hands in lap, listening ears,
Take turns talking

Wait your turn
	Leave toys where they belong

Put away materials

 

 

	 Transitions
	Leave space for others in line

Hands and feet top yourself

Use walking feet

Hold on to walking rope

Listen to adults
	Use nice words

Take the next place in line

Use inside voice

  
	Help clean up

Put things in their place

Be careful of things on the wall

	Centers/

Free Play 
	Use toys safely

Use walking feet

Feet on floor

Gentle hands and touch

Listen to adults

Follow directions

Choose a center where there is room
	Be a friend

Listen to others

Use nice words

Take turns and share

Use inside voice

Include others

Ask for objects
	Take care of toys

Play with toys and materials in their area

Return things to their place

Be gentle with equipment

Use your name tag



	 Bathroom 
	Wash hands

Feet on floor
	Take turns

Keep your eyes to yourself

Flush
	Throw away trash

	Outdoor/

Gross Motor
	Listen to teachers

Follow directions

Dress for the weather

Stay with your class

Use equipment properly
	Use nice words

Listen to others

Take turns

Include others

 
	Keep things in their area

Return things to their place

Use equipment properly

 
 

	Rest Time
	Relax on your mat

Listen to adults

 
	Use quiet voices

Walk around mats

Quiet Activities
	Make your mat

Leave toys where they belong

Clean up your mat after rest time
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Head Start teaches children to respect themselves, others and their school.  Due to the fact that young children are not experienced enough or emotionally mature enough to be in charge of themselves over long periods of time, they need the help of adults to guide them in attaining self-control. We support children’s social-emotional development through various classroom management strategies, teacher interventions, and individualized plans. 
It becomes our job as teachers and observers to individualize for each and every child.  All individualized supports involve communication and partnering with families.
Prevention Strategies

When challenging behavior is noticed consistently among a group of children or for a specific child it is necessary to reassess our use of effective strategies in Nurturing and Responsive Relationships and High Quality Supportive Environments and Targeted Social Emotional Supports such as:
· Shortening learning experiences
· Increase one-on-one support, connection, and structure
· Respond to requests or initiatives made by the child
· Provide attention on a consistent schedule
· Check with the parent to see if anything unusual happened at home
· Connect with the child individually each morning to help him or her with the transition to school
· Change the classroom environment and/or curriculum
· Adjust classroom routines/structure
Avoid Power Struggles by acknowledging your intentions, feelings and expectation within the interaction with the child. What is influencing your decisions about the situation?  What support do you need to at this time? Who can provide this support? How will you use your team?
When challenging behavior presents itself, it is the sign of an underlying need or want of the child.  The immediate goal is de-escalation in order to facilitate participation in the group process and problem solving skills.

De-escalation Strategies
Assess
· What do you need to support yourself in the interaction?

· What steps will you take to regulate yourself?

· What are the safety risks that you will need to address and how?
· What options do you as a team have to meet the needs of the children in need?

· Communicate with team to define roles and tasks
· Identify the immediate need-What is the setting, risks, contributing factors

· Observe

· Determine need and feasibility to move to another area

· Determine child’s need for support or space

Address immediate safety risk only if necessary
Intervene/Co-regulate
· Approach calmly, relax face and stance

· Offer choices (hug, sit with the child, rub back, go for a walk, move to alone zone, etc.)
· Use co-regulating strategies (Low and Slow your voice, monitor your breathing,
· Facilitate calming activities (breathing, playdough, rocking,etc.)
· Use I statements (I am wondering. . ., I want to keep you and your friends safe.)

· Acknowledge and validate feelings and intention
· Use L-stance to minimize perceived threat and reduce risk of injury

· Give more space if necessary

When child has started to calm, you can begin to process the event
Transition

· Listen

· Offer observation (I noticed 
· Notice the child and the intent to demonstrate understanding

· Use books or visuals to promote taught skills

· Facilitate problem solving conversation
· Offer repair of relationships that were impacted by event
· Rejoin group or previous activity

De-escalation is not a direct process.  A child may appear to be regaining control and may be retriggered.  Staff need to determine the need of the child throughout the process. Each child will need more or less time, space or support.

Monitor need to make a change in staff.  Utilize co-teacher or other center staff when necessary.
TIME AWAY GUIDELINES

Classrooms will provide a quiet area within the classroom environment for children to utilize (Alone Zone, Cozy Cube, Quiet Corner, etc.). Children should be encouraged to use this space as a strategy to prevent challenging behavior by taking time to regulate alone or with an adult.  This space can also be utilized for children when challenging behavior occurs.  This space should be a safe location that will provide activities to support children who are experiencing strong emotions, such as soft items, social stories, emotional visuals, and other quiet activities. Items in this center may need to be contained for ease of removal during extreme behavior.  Children will have access to this center at all times of the day.  There may be a need to provide multiple quiet areas for children.

Time Away Space

	
	All Children
	Some Children
	Safety Concerns

	Center Area Expectations
	· Quiet area

· Quiet activities

· Materials to support self-regulation and emotional literacy

· Variety of activities based on group needs and interest

· Provide availability throughout routine
	In addition to items to the left

· Social Stories

· Visuals

· Large enough to allow 1 child and 1 adult to sit comfortably


	· Minimal stimuli (removable items)

· Activities for regulation (sensory)

· Visuals to support self-regulation skills

· Cannot consist of Quiet Cube or tent

	Behavior
	· None
	· Conflict or difficulty within routine 
	· Physical aggression

· Imminent danger to self or others

	Goals
	· Provide privacy

· Sensory Break

· Social Break
	· Break from group expectations

· Recognize emotions

· Problem Solving

· Minimize disruption to large group
	· Self-Regulation

· Regain physical control

· Provide safety for child, group,  and staff

	Staff Role
	· Child initiates spontaneously and voluntarily

· Staff engage as appropriate

· General monitoring/supervision

· Connect and support as needed

· Ensure proper use of space and materials 
	· Offered as one of 2 or more choices (library, table activity, writing, etc.)

· Provide problem solving support

· Invite to return to group activity or routine

· Connect and support for individual’s needs
· Attend to child’s cues 

· Direct to appropriate social emotional tools
	De-escalation Strategies

· Verbally or physically direct child to area

· Provide co-regulation strategies (breathing, etc.)

· Minimal dialogue

· Non-threatening physical stance

· Calm, respectful tone and facial expression



	Length of Time
	· When child is ready to leave

· When another child is in need of the space
	· When child is ready to make a new choice or rejoin previous activity
	· When child is calm support processing, problem solving, etc.

	Prevention
	· NA
	· Identify group needs/skills to teach

· Reinforce needed skills in individuals and group

· Assess schedule for needed changes (ie. Circle time, transitions, etc.)

· Assess classroom areas, materials, and utilization of materials
	· Functional Behavioral Assessment

· Emotional Literacy Skills

· Problem Solving

· Observation

· Behavior Tracking

· Monitoring Cues

· Communication (team, center director, MH team, family)


Assessment of classroom needs to determine need for multiple areas for children to use in a variety of ways.

NOTE: Be aware that time away can be rewarding for a child if the function of the behavior is to avoid a task or activity that is avoided by going to time away. Look for patterns of behavior by a child to determine function. 

If time away is being used frequently, day after day, with a child with no improvement in behavior, a more individualized plan is needed and the behavioral team should be contacted.
SAFETY INTERVENTIONS
Aggression is physical or verbal behavior that has the psychological or physical injury of a person as its intent.  

· Physical behavior may include biting, hitting, scratching, pushing, kicking, and grabbing. 

· Verbal behavior may include swearing, threats, and name calling.

Children who are aggressive are at risk for developing additional problems at school.  They are often excluded from activities because of their behavior, which in turn means they miss opportunities to learn and develop positive relationships with peers. Children who are aggressive often have difficulty making and keeping friends. Also, because of the aggression, children have more intense emotional responses to stressful or frustrating situations.  They can easily become labeled and their behavior escalates. Therefore, adults must develop strategies that work to help children control their aggression.

Use of safety interventions is reserved for instances when the safety of the child or others is in jeopardy. If it is used repeatedly for a child with no decrease in behavior a more individualized intervention may be needed and a referral should be made to the Mental Health Team.

Redirection Interventions
	ACCEPTABLE INTERVENTIONS
	UNACCEPTABLE INTERVENTIONS

	Calmly redirecting, restating expectations
	Raising your voice, yelling at the child

	Stating consequences calmly with consistent follow through
	Threatening with inappropriate consequences

Not following through with stated consequences

	Being respectful in all interactions with children
	Humiliation, name-calling and shaming

(Ex. “You’re not a baby, you can do it”)

	Gentle guidance- holding a child’s hand, guiding them with a hand on the back
	Pulling on a child’s arms, legs or clothing

	Helping a child to pick up materials using modeling behavior and “First/Then” statements
	Using hand over hand to help a child pick up materials, as a disciplinary measure



	Remove materials that pose a risk to child, peers or staff.  Move away to reduce risk of injury from child
	

	Hold and Release- taking hold of a child’s hands or feet when they are hitting or kicking and releasing 2-3 seconds later while stating that it is not OK to hit or kick
	Restraining a child’s hands or feet for over 2-3 seconds and not explaining the inappropriate behavior

Physically holding a child on a mat, chair or on the floor

	Children will be allowed to sit independently at the table as able for meals or table activities.  Children who sit with support will utilize a seat with a buckle (under the age of 1 or with an IFSP).  
	Using straps, trays or supports to restrict a child's movement is considered behavioral restraint and is not used in our child development program.  



	Removing other children from the environment to keep them safe and remove attention as a reinforcement for behavior
	

	Scooping- picking a child up, leaving arms and legs free and releasing immediately when out of danger
	Holding a child who is struggling against you once the child is out of danger


Physical Safety Interventions

	ACCEPTABLE INTERVENTIONS
	UNACCEPTABLE INTERVENTIONS

	Removing a child from the environment for his/her safety or the safety of the other children in the class
	Secluding child from access to staff or out of sight of staff

	Holding a child in immediate risk of severe injury to self or others (running into traffic or moving to hurt a peer)
	Holding child when out of risk of harm to self or others

	Use of Alone Space for Safety Concerns

(see Time Away chart
	Time Out as a consequence for behavior


Always move to less intrusive intervention when possible. Do not use interventions as a consequence to negative behavior.

Staff must determine their individual ability to address safety concerns in the classroom and contact the Mental Health Team for support or training in these areas.
Physical Interventions should be avoided and used only as a last resort since this would increase risk of injury to staff and children.
Be aware-Avoid interventions that provide increased opportunity for harm or injury from scratching, biting, hair pulling, hitting, kicking etc. 
FAMILY Partnership AROUND CHALLENGING BEHAVIOR AND INTERVENTION

Our program partners with family around challenging behavior.  As challenging behavior presents staff should communicate this to families in an objective manner, describing the circumstance of the behavior, the actions of the child, and interventions of staff.  When describing this, the language must be respectful to both the child and the family.  Confidentiality of other parties will be maintained by staff.  The result of this communication is goal driven.  Once existence of challenging behavior is determined, additional reporting of challenging behavior must be done with care to focus on progress or changes in order to maintain positive relationships.  When families express interest in updates on the child’s behavior, a plan will be developed to meet this request.  A communication book may be used.  Families are discouraged from taking negative actions toward the child due to challenging behavior within the program.

Families must be informed if Physical Safety Interventions were used (See Safety Interventions Chart for more guidelines). Document this conversation in COPA Case notes. 
Immediate Family Support
In rare cases, a child’s behavior escalates resulting in safety concerns for himself/herself, peers and/or staff that require immediate family support.

Staff Role
· Staff will offer a variety of interventions to support the child in regaining composure in order to participate safely in the classroom.  
· When a child is able to successfully rejoin the group, he/she should remain at the center. 

· Staff will not send home children as a consequence for behavior.  

· Staff should make all attempts to involve the center director in determining the need to call family.  

· When staff have been unsuccessful in getting the child to regain composure, they may call the family to assist the child.  
· The mental health team needs to be notified, as soon as possible when a family has been called for support.  The team will discuss needs for additional behavioral support planning.

Family Role

· The goal is assist the child in being successful in the classroom. 

· The family may offer support to the child on the phone or come to the center to offer support.  
· The family may choose to remove the child from the center. 
· The family may need support in offering appropriate interventions
IMPORTANCE OF OBSERVATION AND DOCUMENTATION

It is extremely important and imperative for staff to take time to observe and document behaviors the children are displaying.  Behaviors serve a specific purpose and are predicted by events that take place before (antecedents) and after (consequences) the behaviors occur.   It is through the documentation that patterns in behaviors are evident.  When we know the specifics of the behavior being displayed (times of day, particular activities being done, how many other children present, etc.), the function of the behavior becomes evident. Part of the PBIS program is a data collection piece that tracks behaviors. The teaching staff completes the Behavior Tracking Forms daily on children with behavioral concerns in order to discern patterns which may help us determine the function of the behavior. The more specific the information that staff, the more precise and individual the plan will be. This information then makes any individual behavior plan more specific and more likely to be successful. (See snhschilddevelopment.weebly.com for more specifics for documentation)
PROCESS FOR REVIEWING CHALLENGING BEHAVIOR

All children receive social emotional screening using Ages and Stages Questionnaire: Social Emotional.

· Teacher(s) completes Ages and Stages Questionnaire: Social Emotional (ASQ: SE) screening tool within 45 days of child's enrollment and the score meets or exceeds the cut-off score. 
·  Licensed Social Worker reviews ASQ: SE and makes initial recommendations regarding concerns identified
· Classroom team meets to complete Child Review Form –
·  Include teacher(s), family worker, center director/site supervisor, specialist, as needed and dependent on scheduling availability 
· Discuss child or family factors including development, health, family stressors, other mental health concerns, etc.
· Identify strengths/interests of child and family 
· Identify social emotional needs based on ASQ: SE results and other observations 
· Identify strategies that the team plans to implement, or has started to implement to support the child and family 
· Changed schedule of activities

· Direct teaching of the appropriate behavior

· Practice and role play for the children of the expected behavior

· Reward system for class for use of appropriate behavior

· Change in the physical environment of the classroom to reduce behavior frequency

· Be specific in describing strategies to be used 
· Schedule a time for the team to meet again to follow-up 
· Child Review Form-Follow up meeting 
· Discuss strategies the team used and how they worked include success and barriers to implementation 
· Discuss child's progress and/or continued challenges 
· Determine need for continued or additional supports in the classroom including referrals 
· Review ASQ: SE plan with family describing strategies being used to support the child in the classroom
When a staff or parent has a concern for a child’s challenging behavior in the classroom there should be a consistent pattern of interventions and documentation throughout the program. The steps taken are outlined below:

Occasional or new behaviors
· Document behavior in child’s file in COPA Case Notes section

· Share observations and documentation gathered from the classroom with co-teacher, family worker, and center director

· Review all completed screenings for information that may be impacting the child’s behavior

· Gather information from the family that may be impacting the child’s behavior in the classroom

Regular and consistent behaviors

 

· Begin documentation on Behavior Tracking Form weekly

· Document beginning (and ending) of behavior tracking

· Assess classroom management techniques, what is working 

· Assess physical environment including behavioral climate and contribution to behavior

· Observe patterns to the behavior, such as times of day or certain activities

· Center Director to complete Social Emotional Classroom Checklist

· Complete Child Review Form

· Discuss behaviors with family, get input on possible reinforcements and home connection 

Mental Health Team Support Needed
· Complete Referral to the Mental Health Team for additional support via COPA 

· Complete e-mail notification
and complete comments section for specific request (classroom observation, specific concerns, staff consultation)  
· Complete Social Emotional Form in User Defined
· Gather documentation and behavior patterns to share with family and consulting specialist
· Determine if an observation is needed and plan appropriate time

· Review results from observation

· Determine need for intensive interventions such as and individual behavior plan or referral to community agency
IMPLEMENTATION OF BEHAVIOR PLANS

 The behavioral team creates an individual behavior plan with the input of classroom staff, family members and any other community agencies involved with the child or family.  All people interacting with the child must be timely and consistent in the plan’s implementation. Behavior will not change overnight. The new behavior must be taught, rewarded and seen to have more value than the behavior it is meant to replace before change can occur. Any reward system must be based on the individual child’s likes, needs and challenges. The plan must also be explained to the child so that he/she knows what behavior needs to occur in order to gain a reward. A strong connection between home and school is a vital part of any plan. If the response to and consequence of certain behaviors are consistent in all settings of the child’s life, the behavior plan will be more successful and in a shorter period of time.
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BEHAVIOR SUPPORT PLANNING


Behavior Support Plans and Exclusion are used in limited cases after consultation with Mental Health Team to determine need.  Behavior Support Planning will include teachers, family worker, center director, mental health team member, and family during all stages.





Behavior Support Planning


Each plan must contain the following components:


-Child’s Strengths and Interests	-Description of Challenging Behavior


-Functions of Behavior			-Hypothesis


-Goals					-Prevention Strategie/Connection


-New Skills				-New Responses to challenging behavior


-New responses to new skills		-Safety Net


-Monitoring				-Home connection





Behavior Support Plan Review


Review progress of plan


Review fidelity to plan and support implementation of strategies


Possible observation by Mental Health Team Member to re-evaluate function of behavior


Revise plan if needed


Next steps needed





Temporary Suspension from the Program or Reduction of Classroom Hours


Behavior Support Team will include Child Development Director and Operations Manager at this level.


Team determines child’s behavior indicated an inability to participate safely in the classroom


Determine the requirements to attend program or increase hours





Expulsion-Determination to Discontinue Participation in Program


Child is unable to participate in the majority of the classroom routine safely despite implementation of comprehensive Behavior Support Plan with fidelity


Child’s behavior poses consistent and extreme safety concerns to self, staff, or other children resulting in frequent use of Physical Safety Interventions (See Safety Interventions)


Has resulted in exclusion from the program or reduction in hours and has not met intended goal


Determination is made that the child is unable to be successful within the program


A recommendation may be made to seek an environment that better suits the child’s needs:


Home child care


Smaller group child care


Family care


Additional supports and referrals may be offered to meet the child and family needs, including assistance in locating and transitioning to a new program. Team will determine need for additional referrals to community services or follow-up for family.
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